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Abstract: The digital landscape in education has evolved rapidly, necessitating updates to Acceptable
Use Policies (AUPs) that reflect current technologies, including Artificial Intelligence (Al). This study
analysed the AUPs of 51 large post-primary schools, with student populations exceeding 1,000,
uncovering a concerning trend: very few AUPs are current for the Academic Year 2024/25, with many
still dating from before 2020. A survey of one-in-seven leaders examined the challenges schools face in
updating AUPs to keep pace with rapid digital and Al developments. Given limited guidance from the
Department of Education, school leaders emphasised the urgent need for relevant, updated policies.

| INTRODUCTION

cceptable Use Policies (AUPs) in schools traditionally govern internet and
device use, aiming to provide a safe and controlled learning environment.
However, as technology has advanced, so too have the expectations and demands
on these documents. This paper assesses the readiness of current AUPs to address
Al and outlines potential risks and benefits for post-primary schools. Drawing on
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documentary analysis and a survey of school leaders, the paper seeks to understand
the extent of AUPs in post-primary schools and the barriers to their creation and
adaptation over time. Education systems and school communities internationally
grapple with the risks and benefits of Al, making effective AUPs vital. However,
we have little evidence on the experiences of schools in Ireland in addressing these
needs, a gap this paper addresses.

The Department of Education has acknowledged the use of Al tools in
completing Additional Assessment Components for senior cycle, with students now
being advised on how to appropriately reference Al usage, including details such
as the name of the Al tool, the date the content was generated, and a brief
explanation of its use (Department of Education, 2024). Where generative Al tools
produce shareable URLs containing session content, students are expected to
include these in their research sources. In cases where no shareable URL is
available, students must still cite the Al tool and provide details of the prompts
used. However, in the absence of clear guidelines from the Department on how
teachers and schools should navigate the complexities of Al integration, they are
left to independently determine the extent to which Al tools can be used in teaching
and learning. This lack of guidance risks significant variation in Al implementation
across institutions until standardised policies are introduced. Addressing the gap in
AUPs is critical as Al becomes increasingly integrated into educational tools, with
impacts on privacy, student behaviour, and educational equity (Ali et al., 2024;
Luckin, 2016).

In May 2025 media outlets in Ireland reported on the growing student
engagement with generative Al and claimed that the Irish government is reportedly
considering an official integration of ChatGPT into post-primary school classrooms
(Weckler, 2025). This follows data indicating that nearly 75 per cent of post-primary
students have already used the technology independently (Studyclix, 2025). The
potential rollout would mirror Estonia’s recent implementation, which introduced
ChatGPT to thousands of students and educators, with further expansion planned
(e-estonia, 2025).

I BACKGROUND AND LITERATURE REVIEW

Acceptable Use Policies provide the rules for technology use within schools and
aim to create boundaries for online engagement. Emerging technologies, especially
generative Al, are transforming how information is accessed and managed in
classrooms, raising new ethical concerns and demands for policy adaptation. For
over 40 years Al has played a role in education, and generative Al (GenAl) is the
latest innovation with transformative potential for educational systems (Cox, 2017).
While some view Al as a catalyst for accelerating educational change, others urge
a more cautious approach, emphasising both the benefits and drawbacks of its
application in learning environments. Recently some have cautioned about possible
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adverse effects of Al on individual subjective well-being (Zhao et al., 2024). While
Al in education holds the potential to provide personalised, scalable solutions and
bridge gaps, it also comes with significant risks, particularly if not implemented
thoughtfully, as it can exacerbate existing inequalities. Although Al tools are not
new, their current applications, such as ChatGPT, launched in 2022, have been
among the most disruptive technologies in education. As of June 2025 there are
many generative Al tools including Co-Pilot, Claude, Gemini, and Perplexity.
However, ChatGPT has become one of the most advanced publicly available
chatbots, capable of generating text within seconds and presenting itself as a major
disruptor to traditional teaching, learning, and student assessment (Cotton et al.,
2023; Hays et al., 2024). As a state-of-the-art language model based on OpenAl’s
Generative Pretrained Transformer (GPT), ChatGPT can generate text that often
appears indistinguishable from human writing, and its conversational abilities
suggest potential uses in education. However, it is essential to recognise that
ChatGPT and similar Al tools are not without their limitations and may not fully
live up to the expectations of revolutionising education. While students are
increasingly using ChatGPT as a starting point for drafting work and speeding up
assessment completion, this reliance underscores the need for a nuanced
understanding of Al’s capabilities and boundaries (Kasneci et al., 2023; Rudolph
et al., 2023). Al can assist students in achieving their full potential but it is not a
substitute for the deep understanding and nuance developed through traditional
learning approaches (Ducar and Schocket, 2018; Pham et al., 2022; Urlaub and
Dessein, 2022).

The promise of Al in education is significant, but it is equally important to
manage expectations and focus on thoughtful, equitable implementation to truly
realise its potential. Policymakers and school leaders must prioritise and
acknowledge the voice of educators — rather than yielding to the interests of large
corporations — when embedding digital technology in education, to ensure that
moral and ethical considerations are appropriately addressed.

Il Al'IN EDUCATION

Studies on Al in education suggest that while Al tools can support learning, they
also introduce risks around data privacy, equity, and potential over-reliance on
automated assessments (Farooqi et al., 2024). At an OpenAl education forum, it
was revealed that a majority of ChatGPT users are students, illustrating Al’s
influence on education globally (Watkins, 2024). This intersection of opportunities
and challenges presented by Al in education underscores the need for
comprehensive frameworks and teacher competences, as detailed in the report
published by the European Digital Education Hub’s Squad on Artificial Intelligence
in Education, which focuses on the integration of Al into education. The report
outlines the necessary competences for teachers, emphasising three areas: teaching
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for Al (developing critical engagement), teaching with Al (using Al as educational
tools), and teaching about Al (explaining its technical fundamentals). It highlights
the need for Al literacy, ethical considerations, and data privacy. The report also
provides practical examples and scenarios for incorporating Al in classrooms, and
underscores the importance of supporting teachers through training and institutional
frameworks to maximise Al’s potential while addressing challenges (European
Commission et al., 2023).

Some countries are actively integrating Al into their education systems (Sanusi
et al., 2024). In Estonia, Al is being used to promote personalised learning (Kasneci
et al., 2023). The Ministry of Education and Research has established an Al council
comprising educational scientists, teachers, and entrepreneurs to guide this initiative
(Education Estonia, 2024). The council has developed general principles to ensure
consistent and stable Al integration in schools. Recognising the societal demand
for Al proficiency, the ministry plans to offer comprehensive courses for teachers,
students and civil servants, focusing on practical applications of Al in education.
To maintain cognitive engagement, the council emphasises the importance of
keeping learning processes mentally stimulating, even with Al assistance. Al-based
educational tools are being introduced to provide adaptive learning experiences
tailored to individual student needs, aiming to free up teachers’ time for more
personalised student interactions. Norway has also taken steps to integrate Al into
education. In 2023, Oslo Municipality launched a local chatbot to explore Al’s role
in education; an investigation involving 246 teachers revealed that instructional
self-efficacy significantly influenced the perceived utility of Al, while management
and colleague discussion showed lower impacts. These findings highlight the
untapped potential of management and peer collaboration in maximising Al’s
benefits, especially in the absence of established national guidelines during the
study (Elstad and Eriksen, 2024). In September 2024, Italy also initiated an Al pilot
as part of the national strategy for Al 2024-2026 to integrate Al into 15 classrooms
across four regions, aiming to enhance digital competencies among students
(Agenzia per I’Italia Digitale, 2024). The initiative employs Al tools on tablets and
computers to serve as virtual assistants, facilitating personalised learning
experiences and aiding teachers in developing tailored educational methods. This
effort addresses Italy’s position among the EU countries with the lowest basic
digital skills, with plans to expand the programme if successful (Reuters, 2024).

IV Al AS A LEARNING AID

Al-powered apps like Duolingo are being used as learning aids for post-primary
students, enhancing traditional education with engaging, personalised experiences.
By using Al these apps adapt to each student’s proficiency level, ensuring that
content is challenging enough to promote growth but not too difficult to be
discouraging. For language learning, apps like Duolingo employ game-like



Future Proofing Schools: Bringing School Policies into the Al Era 367

elements, encouraging regular practice through rewards and levels that make
learning both fun and effective. This tailored approach can improve retention and
foster a positive attitude towards learning outside the classroom. Additionally, Al
apps often include immediate feedback, which helps students quickly correct
mistakes and build confidence. By making lessons accessible anytime, anywhere,
Al learning tools help students take charge of their education, support skill
development at their own pace, and expand learning beyond school hours, making
them valuable tools for post-primary learners. When employing ChatGPT as a
learning aid, it may be beneficial to provide multiple-choice options within the
prompt. This approach enables the model to identify the most accurate response,
thereby reducing the risk of generating incorrect or misleading information
(‘hallucinations’).

In 2023 a study looked at the capabilities of ChatGPT (GPT-4) on second level
(high-school) computer science examinations: the UK A-Level (CS) and Irish
Leaving Certificate (LCCS). This research found that ChatGPT was capable of
answering many exam questions but that this should not undermine the integrity of
the LCCS and A-Level CS exams, as they are still conducted under invigilation
(Mahon et al., 2023). In the future, computer science assessments might be
redesigned to incorporate interactive elements where students engage with
ChatGPT during exams. Through this interaction, students could obtain
information, explore problem-solving strategies, or request clarification on complex
topics. With the capability to log these interactions, assessment could increasingly
focus on students’ analytical processes rather than on memorisation alone (Mahon
et al., 2023). This research provides a compelling argument for integrating
instruction on Al, specifically on using tools like ChatGPT, as part of computer
science education. By familiarising students with Al-assisted learning, educators
can equip them with skills to effectively leverage Al as a supportive tool rather than
a substitute for their knowledge. Teaching students how to engage with Al for
problem-solving, information retrieval, and conceptual clarification can enhance
their analytical capabilities and deepen their understanding of complex topics. This
approach encourages students to see Al as a collaborative learning aid, promoting
critical thinking and informed decision-making. Embedding such instructional
components into the curriculum would prepare students not only to navigate
assessments that may incorporate interactive Al elements but also to apply these
skills beyond the classroom in real-world problem-solving contexts.

V POLICY CONTEXT

Ireland’s inaugural national Al strategy, A/ Here for Good (Department of
Enterprise, 2021), outlines a comprehensive plan to equip Ireland’s workforce and
population with future-oriented skills essential for driving Al development,
deployment and utilisation, aimed at enhancing productivity and societal well-
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being. The integration of digital and technical competencies into school curricula
is anticipated to contribute significantly to achieving this goal. However, as
emphasised in the Al Strategy, it is crucial for educators and school leaders to
understand both the potential and limitations of Al within teaching practices;
leveraging Al to enhance learning experiences while also addressing the ethical
considerations and risks associated with its use. Al-based educational tools offer
numerous benefits, including the ability to deliver tailored learning experiences and
personalised feedback, as well as specialised support for non-traditional learners
and children with diverse needs. The outcomes of various EU initiatives and the
engagement of teacher support services in European Al pilot projects, such as the
Al4T (Artificial Intelligence for Teachers Erasmus+ Project), will provide valuable
insights into the application of Al and big data in education. These projects are
expected to yield high-quality resources developed collaboratively with European
partners, which can be adapted appropriately within the Irish educational framework
(Department of Education, 2022). As policies surrounding Al use in education
continue to evolve, it is essential to provide children with opportunities to become
familiar with and comfortable using Al tools from an early age, fostering a
foundation for future interactions with Al technologies. Studies indicate that
Al-driven educational technology should be guided by pedagogical principles and
prioritise user-centered design to ensure that both teachers and students are
empowered, not marginalised, by the integration of technology (European
Commission, 2020; Selwyn, 2019). Many researchers have published extensively
on the disconnect between educational policy and practice (Bartell, 2001; Selwyn,
2023). In his 2010 article, Selwyn examined how information and communication
technologies (ICT) are often promoted in educational policies as solutions to
educational inequalities. He argued that there is a significant gap between these
policy intentions and the realities of classroom practice, highlighting the challenges
in effectively implementing ICT to address educational disadvantage. More
recently, this work underscores the broader issue of misalignment between
educational policy directives and actual teaching practices.

In the context of Al use in Irish schools, policy is critical to success as it
provides a structured framework that ensures consistency, fairness, and
accountability in the implementation and operation of Al tools. Policies establish
clear guidelines and expectations around the ethical use of Al, data privacy, and
the equitable deployment of technology, helping educators, students and parents
understand how these tools should be used and what safeguards are in place
(Murphy et al., 2021). This foundation promotes a stable, organised environment
where Al can enhance educational goals effectively, supporting learning and
development while protecting the rights and well-being of all school community
members. Research undertaken in 2022 looked at over 30 countries which had
published national strategies for Al, detailing anticipated impacts across various
policy sectors, including education (Schiff, 2022). Findings from this analysis
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indicate that AI’s application in education is largely overlooked in these policies,
with greater emphasis placed on education’s role in cultivating an Al-ready
workforce and training Al professionals. Despite frequent mentions of Al ethics,
the ethical considerations specific to education receive minimal attention,
suggesting that the broader policy and ethical ramifications of the use of Al in
education remain outside mainstream policy agendas and key decision-making
processes. In Ireland, the Department of Education has acknowledged that there is
a need for guidelines for the use of Al in education. However, despite the press
releases of 2024 which commit to providing Al guidelines, there remains a lack of
clear direction for schools, despite growing concerns around the responsible use of
Al in education (Schiff, 2022). The department may be choosing to observe and
assess what has proven effective in other countries before designing its own Al for
education policy. This approach enables experts to monitor the outcomes of various
approaches internationally and identify best practices and potential pitfalls, allowing
for a more informed policy development process. This strategy enables a careful
analysis of how certain policies perform in practice, especially regarding
adaptability to specific educational and cultural contexts. By learning from the
successes and challenges faced by others, a policy can be crafted that is both
evidence-based and tailored to the unique needs of its own educational landscape,
ultimately increasing the likelihood of successful implementation. However, while
policy borrowing can offer valuable insights and tested frameworks, it is not without
its pitfalls. Policies effective in one context may not translate seamlessly into
another due to differing educational environments, cultural norms, and resource
availability (Burdett and O’Donnell, 2016).

VI METHODOLOGY

This study reviewed AUPs from the largest post-primary schools in Ireland; some
51 schools with over 1,000 students as of July 2024. Schools with large student
populations were chosen to reflect settings where digital tools are more likely to
be heavily used, potentially increasing the relevance of comprehensive AUPs.
Larger schools also tend to have more complex administrative structures. For
example, Conaghan (2024) found that principals in larger schools often act as
gatekeepers who delegate responsibilities to staff, whereas principals in smaller
schools engage more directly with stakeholders. This delegation can impact how
policies are developed, communicated and enforced. Moreover, while Education
and Training Board (ETB) schools, many of which are among the largest, generally
benefit from stronger administrative support, recent findings suggest that even in
these contexts school leaders report insufficient capacity to manage the rapid
integration of digital technologies, including Al (Ni Chinseallaigh et al., 2025).
These structural constraints can contribute to policy gaps and inconsistencies in
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implementation. Finally, large schools often serve more diverse student populations
making them critical sites for examining how digital divides and varied levels of
digital literacy affect equitable access to and understanding of AUPs (Carroll et al.,
2024).

The AUPs were collected and analysed for references to Al and other recent
technological advancements, with particular attention to guidelines around ethical
Al use, privacy, and application in educational contexts. Additionally, a survey was
conducted among 87 school leaders to capture their perspectives on updating AUPs
to meet the demands of today’s digital environment. The survey was sent to all post-
primary principals via the National Association of Principals and Deputy Principals,
the Joint Managerial Body of Secondary Schools and one Education and Training
Board in the last week of November and first week of December 2024. Given the
short survey window, a response rate of 10 per cent of schools was highly positive
and the participating schools are broadly representative of the national population.
It gathered qualitative data on the challenges faced by schools in maintaining
relevant and up-to-date policies, as well as the types of support that would be most
beneficial. This mixed-methods approach enabled a robust analysis of both existing
policy documents and the insights of school leadership, providing a comprehensive
understanding of the current state of AUPs in large post-primary schools and the
evolving needs around digital and Al policy in Irish education.

VIl FINDINGS

The number of large post-primary schools has grown significantly, which may
signal increasing complexity in managing and updating digital policies for larger
student bodies. Figure 1 displays the number of schools with AUPs and the year of
publication. Only six schools, all ETB schools, had AUPs that were current for the
Academic Year 2024/25, revealing a general lag in policy updates that address rapid
digital advancements in schools. The dataset includes publication years spanning
from 2000 to 2024, with data available for 11 distinct years: 2000, 2003, 2011,
2016, 2017, 2018, 2020, 2021, 2022, 2023 and 2024. This range highlights a gradual
increase in policy updates over time, with a notable clustering of documents in the
2020s, suggesting a more recent focus on modernising school policies. This cluster
is possibly associated with the necessity for a revised AUP document during the
physical closure of schools during the COVID-19 pandemic and the pivot to online
teaching and learning.

Some schools, particularly fee-charging institutions, restricted public access to
their AUPs post-2020, indicating a shift towards guarded policy distribution. Of
the 51 schools a total of 11 did not have an AUP on the school website; eight
religious schools and three community colleges. Two of the three community
colleges without an AUP had evidence of having had an AUP. One had a policy
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Figure 1: Distribution of School Policy Document Publication Years
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Source: Authors’ analysis based on a review of school policy documents.

relating to Chromebook usage and mobile phone usage. In this case the school AUP
document was incorrectly linked to Chromebook policy. Another community
college provided a link to a generic Education and Training Board Mobile Phone
Policy that was not school-specific.

A total of five of the AUP documents were scanned pdfs (two Catholic schools,
two inter-denominational schools and one multi-denominational school).

Across all 51 AUP documents Al-related guidelines were notably absent, with
most AUPs lacking comprehensive instructions on emerging digital tools,
underscoring the disconnect between policy and practice.

7.1 Findings from Survey of School Principals

A short online survey was issued to school principals at the end of November 2024,
to assess their experiences and views in relation to AUPs. A total of 87 school
leaders responded; just under one-in-seven school leaders, representative of all
school types. The results highlight current challenges and provide some
implications for policy.

Each school leader was asked how well their school AUP addresses the
challenges and needs of the digital environment today (Figure 2). Just 10 per cent
of school leaders were confident their AUP addresses needs, with the vast majority
highlighting shortfalls (67 per cent indicating their AUP does not cover newer
technologies and 23 per cent indicating their AUP is outdated). School leaders in
voluntary secondary schools were more likely to feel their AUP is outdated,
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reflecting the different supports and resources for this sector compared to ETB
schools (see Carroll et al., 2024).

Figure 2: How Well Does AUP Address Challenges and Needs of Today’s
Digital Environment?
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Source: Authors’ analysis based on survey responses from school leaders.

Almost three-quarters of school leaders report that their AUP does not address
the use of Al by staff and students, while one-quarter indicate their AUP partially
addresses Al usage but there are no specific guidelines. In terms of familiarity with
Al tools, just 13 per cent of school leaders indicate they are familiar with Al tools
and actively use them (Figure 3). Just under half are somewhat familiar and
considering the use of Al tools, while 36 per cent are not yet using Al tools. Overall,
school leaders are open to students using Al tools like ChatGPT, but only once
guidelines are in place (Figure 4). In total 44 per cent are in support of students
using such tools with guidelines in place, while one-third caution against such use
unless strict guidelines are in place. Over half of school leaders identify ‘strong
ethical or privacy concerns’ regarding the use of Al tools, and 44 per cent identify
‘some concerns’, which need to be addressed by policies. School leaders in
voluntary secondary schools are more likely to raise strong concerns. All school
leaders indicate a need for training and resources to help staff and students
understand the appropriate use of Al. In terms of the most useful support, school
leaders were most likely to highlight the need for training for teachers/staff
(39 per cent), clear guidelines on acceptable Al use for students and staff
(38 per cent) and resources or templates to incorporate Al into AUPs (20 per cent)
(Figure 5). School leaders in the voluntary secondary sector were particularly likely
to highlight the need for templates/resources.
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Figure 3: How Familiar are School Leaders With Al Tools That May Impact
Education (e.g. Al-driven Tutoring, Assessment Tools or Plagiarism
Detection)?
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Source: Authors’ analysis based on survey responses from school leaders.

Figure 4: How do School Leaders Feel About Students Using Al Tools Like
ChatGPT For Assignments or Learning Support?
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Overall, school leaders are more likely to identify risks rather than benefits in
adopting Al tools within their school setting. In total 58 per cent identify some risks
but equal benefits and the need to proceed with caution. Conversely, 38 per cent
identify significant benefits and the potential to enhance education. Over
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Figure 5: What Support Do School Leaders Feel Would Be Most Useful for
Their School?
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Figure 6: What Would School Leaders Like to See in a Modern AUP to Make
it Relevant for the Next Five Years?
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62 per cent feel Al tools used within the school (for learning, administration, or
security) should be monitored differently than traditional digital tools, with 23 per
cent undecided on this issue and just 14 per cent disagreeing.

School leaders were asked (Figure 6) what would they like to see in a modern
AUP to make it relevant for the next five years. Just under half indicated they would
like guidelines specifically addressing Al and emerging technologies, while 30 per
cent would like to see flexible language to accommodate future technology changes,
and 16 per cent would like clear guidance for both in-school and remote learning
environments.

Finally, and as noted earlier, some schools have made their AUPs private in
recent years; we asked school leaders their preferences on this. In total, 53 per cent
feel that these policies should be publicly available, 16 per cent feel they should
include both public and private sections and 12 per cent feel access should be
restricted for privacy/security reasons.

VIl DISCUSSION

As stated earlier, only six schools — all ETB schools —had AUPs that were current
for the Academic Year 2024/25. It is possible that voluntary secondary schools
might be more likely not to have an AUP or an up-to-date AUP due to differences
in resources, governance structures, and support systems compared to ETB schools
(see Carroll et al., 2024). The fact that only the ETB schools have up-to-date
policies highlights the advantages of centralised resources, standardised templates,
and administrative support provided by the State. Non-ETB schools may lack
equivalent funding, expertise or oversight, placing them at a disadvantage in
maintaining compliance and modern policy management.

Al brings unique challenges, such as bias, privacy issues, and the risk of
academic misconduct, which demand clear guidelines in school policies. The choice
between integrating Al guidelines into the AUP versus creating a separate Al policy
document depends on the depth and complexity of the Al issues the school aims to
address, as well as its resources and policymaking priorities. There are advantages
and limitations to each of these approaches.

Schools often lack the resources or centralised guidance to frequently update
AUPs, leading to outdated policies that no longer reflect digital realities (Marcus-
Quinn, 2024). While the Department of Education has acknowledged the need for
Al guidelines, the absence of concrete direction leaves schools without a
standardised framework for responsible Al use. Open Al, in a move to support
educators in incorporating Al into their teaching practices, provide resources
including introductory materials from leading educational organisations on teaching
with and about Al (Open Al, 2024). The company has also published useful
responses to frequently asked questions from educators on effectively utilising
ChatGPT for educational purposes. Similar but more objective resources are
required from the Department of Education.
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If schools in Ireland are not formalising Al use policies in writing, they may
instead be addressing Al awareness informally through classroom discussions,
workshops, or by integrating digital literacy topics into the curriculum. Over the
last two years, Al translation tools have played a critical role in fostering inclusivity
within educational settings, particularly for students from diverse linguistic
backgrounds. These tools facilitate real-time translation, enabling students to
comprehend instructional materials and participate actively in classroom
discussions. The Department of Education has supported the integration of over
18,000 children from Ukraine into Irish schools, and for many the integration of
Google Translate has been instrumental in assisting Ukrainian students to navigate
the curriculum and engage with peers, thereby enhancing their overall educational
experience (Shiel, 2022). New arrivals from Ukraine are also advised to use Google
Translate to access information from the Citizens Information service (Citizens
Information, 2024).

At a local level, teachers might also be highlighting the ethical and practical
aspects of Al during relevant lessons, to help students understand both the potential
and the limitations of Al. Additionally, schools may rely on broader internet safety
and critical thinking lessons to indirectly address issues related to Al use,
encouraging students to think critically about digital tools, data privacy, and the
reliability of Al-generated content. However, without a clear, written policy, these
efforts could vary significantly from school to school, potentially leaving gaps in
consistent understanding and responsible Al use among students.

Many teachers in Ireland are interested in the use of ICT in their own teaching
practice (Carroll et al., 2024). Where appropriate many may be proactively
addressing the integration of Al in education, rather than passively awaiting official
guidelines. Recognising their influential role in shaping students’ responsible and
effective use of Al, educators are voicing their perspectives and concerns through
op-eds, letters to newspapers, and interviews with national media outlets. Beyond
public discourse, teachers are also actively supporting one another through peer-
led professional development resources, sharing valuable insights and strategies at
no cost. Often these contributions are offered voluntarily, during their own time
and at their own expense, underscoring the commitment teachers have toward
navigating the ethical and practical challenges posed by Al in the classroom. This
collective initiative reflects a strong sense of responsibility among educators to
guide students thoughtfully in an evolving digital landscape.

Ireland’s education system is implementing ‘additional assessment components’
(AACs) for the Leaving Certificate, aiming to reduce exam-related stress by
assessing ‘key competencies’ outside traditional exams. Starting in 2025,
40 per cent of each subject’s grade will stem from assessments outside exam halls.
Some teachers are currently raising concerns over Al’s potential to compromise
assessment. Studies reveal that current Al detection technologies are unreliable,
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leading to false accusations or undetected misuse. Education experts suggest
delaying AACs, given the challenges in verifying student-authored work. Some
teachers query whether self-declaration of Al use could fairly prevent cheating. In
subjects like English, assessing students in controlled conditions remains infeasible
due to logistical limitations, leaving AACs vulnerable to manipulation. Many
teachers agree that while AACs aim to reduce pressure, high-stakes assessments
are increasingly at risk in the Al era, threatening the integrity of Ireland’s
examination system (Girdham, n.d.).

In addition to the promises and limitations of using Al, such as ChatGPT, in
education, Irish-language schools present a unique set of challenges. Although Al
is marketed as a solution for personalised learning and reducing teacher workload,
its effectiveness in non-English contexts, like Irish-language education, is
questionable due to significant data limitations. Al models require vast amounts of
data for reliable functionality, but the Irish language lacks sufficient resources to
train these tools effectively. Additionally, the small number of students in Irish-
language schools makes it unlikely that private companies will invest in developing
sophisticated Irish-language Al systems, as the limited user base would not
guarantee a profitable return on investment. Without targeted government support,
Irish-language schools may be forced to choose between substandard Al tools or
missing out on AI’s potential benefits altogether. In October 2024 the Irish
Government launched a tender process to develop an innovative Irish language-
based Al tool, spearheaded by the Gaeltacht development agency, Udaras na
Gaeltachta, under the project Ardintleacht na Gaeilge. This Al initiative aims to
enhance Irish language capabilities in real-time speech processing, query responses,
translation, and the use of cultural context within Al-generated content. Scheduled
for completion by 2026, the tool is intended to improve public service delivery by
offering responses in various Irish dialects and reflecting Ireland’s cultural context
in its interactions. The tool is also anticipated to serve as a model for other lesser-
used languages worldwide, promoting Al development that respects linguistic
diversity. Additionally, it is expected to create research and innovation opportunities
for other countries with minority languages, positioning Irish as a pioneering force
in Al for linguistic preservation and digital inclusivity.

The Ardintleacht na Gaeilge project could significantly enhance Al resources
for Irish-language post-primary schools by providing tailored, culturally relevant
tools that support Irish-language learning and communication. By focusing on real-
time speech processing, intelligent responses and translation in Irish, the project
offers schools a powerful resource for engaging students in immersive, practical
language experiences within the digital sphere. This Al tool could help schools
address the gap in educational resources specific to Irish, aiding students in
understanding and using the language in a variety of contexts, from academic
subjects to everyday interactions.
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IX CONCLUSION AND POLICY RECOMMENDATIONS

Schools should explicitly address Al’s role, covering data privacy, ethical usage,
and limitations to prevent misuse. Regular updates, as recommended by digital
education experts, are necessary to keep AUPs relevant and effective. The
Department of Education and Youth could provide a model AUP or guidelines,
giving schools a basis for developing Al-inclusive policies. Transparent, accessible
AUPs foster trust and provide clear expectations for students, parents and educators
alike.

Integrating Al guidelines directly into the AUP can simplify policy management
by consolidating all digital use expectations into a single document, making it easier
for students, parents, and staff to understand and follow without having to refer to
multiple sources. Including Al guidelines within the AUP provides immediate
context, aligning Al use with other responsible and acceptable technology practices,
which may reinforce its relevance as part of daily digital engagement in schools.
For schools with limited resources or personnel to maintain policy updates,
embedding Al guidelines in the AUP offers a streamlined approach to keeping
digital policies current as technology evolves. However, this approach comes with
limitations. AUPs are generally designed to cover a wide range of digital
behaviours, so adding Al guidelines may result in limited scope, possibly omitting
critical details specific to Al. The addition of comprehensive Al guidelines could
also make the document long and complex, which might impact readability and
compliance, especially for students. This integrated approach is best suited for
schools aiming to introduce basic Al guidelines related to privacy, ethical use, and
usage boundaries within their existing tech policy framework.

Creating a separate Al policy document may allow for a more comprehensive
approach, offering detailed coverage of specific issues such as privacy, data security,
ethical concerns, and Al-driven learning tools. A standalone policy also provides
flexibility, enabling schools to address nuanced aspects of Al such as data
governance, transparency in Al-based grading, and limitations on Al tools without
diluting or overcomplicating the broader Acceptable Use Policy (AUP). This
structure could also support policy evolution, allowing schools to update their Al
guidelines more frequently to keep pace with rapid technological developments,
without revising the entire AUP. However, having multiple policy documents could
create a challenge for users who must navigate and adhere to different policies,
potentially affecting compliance. Additionally, developing and maintaining an extra
document requires time and expertise, which may strain the resources of smaller
schools. This standalone approach is more suitable for schools with significant Al
integration, like those using Al-driven learning tools or planning to expand their
Al use, as it provides the specificity and depth necessary to address complex
Al-related issues effectively.
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Integrating Al use guidelines directly into the AUP would streamline policy
management, making it easier for students, parents, and staff to access and
understand all digital use expectations in one place. This approach also ensures that
Al is positioned within the broader context of responsible technology use,
reinforcing its role as part of everyday digital engagement in schools. In Ireland,
Webwise, an initiative supported by the Department of Education and the European
Union, focuses on promoting internet safety in Ireland by offering educational
resources, guidance and support to teachers, parents, and young people. The service
assists Irish schools in revising their AUPs to enhance online safety. A free AUP
Generator tool is available, allowing schools to create customised policies,
alongside comprehensive templates and guidelines addressing rights, responsi-
bilities, and consequences related to internet use (Webwise, 2022). Additionally,
Webwise provides training sessions, workshops, and continuous support for
educators and school leaders to ensure successful implementation. These efforts
equip schools with the tools to support a secure and responsible approach to internet
use within their communities. If the Webwise AUP generator tool were to
incorporate Al guidelines, it would provide an exceptionally efficient mechanism
for embedding this crucial content into school AUPs, ensuring that schools are
equipped to address emerging challenges and opportunities related to Al technology.

The review of current AUPs for the Academic Year 2024/25 reveals an urgent
need for updates, specifically with Al guidelines that keep pace with the current
technological landscape in education. This analysis underscores the importance of
proactive policy adjustments and calls for more research on how AUPs can support
safe and effective Al use in schools (Holmes et al., 2019).

REFERENCES

Agenzia per I’Italia Digitale, 2024. [talian Strategy for Artificial Intelligence 2024-2026. Agenzia per
I’Italia  Digitale.  Retrieved November 26, 2024, from  https://www.agid.
gov.it/sites/agid/files/2024-07/Italian_strategy for artificial intelligence 2024-2026.pdf.

Ali, O., Murray, P.A., Momin, M., Dwivedi, Y.K. and Malik, T., 2024. “The Effects of Artificial
Intelligence Applications in Educational Settings: Challenges and Strategies”, Technological
Forecasting and Social Change, 199, 123076. https://doi.org/10.1016/j.techfore.2023.123076.

Bartell, C.A., 2001. “Bridging the Disconnect Between Policy and Practice in Teacher Education”,
Teacher Education Quarterly, 28(1), pp. 189-198.

Burdett, N. and O’Donnell, S., 2016. “Lost in Translation? The Challenges of Educational Policy
Borrowing”, Educational Research, 58(2), 113-120. https://doi.org/10.1080/00131881.2016.
1168678.

Carroll, E., Mc Coy, S. and Ye, K., 2024. “Embracing Diversity In All Its Forms”: The Voluntary
Secondary Sector in Irish Education. https://doi.org/10.26504/rs p.182.

Citizens Information, 2024. https.//www.citizensinformation.ie/en/moving-country/asylum-seekers-
and-refugees/the-asylum-process-in-ireland/coming-to-ireland-from-ukraine/. Citizens Informa-
tion.



380 The Economic and Social Review

Conaghan, D., 2024. ““No one is going to rock up and tell you!” How a hidden blend of family capitals
facilitates access to and success in structured instrumental music education in Ireland”, Irish
Educational Studies, pp. 1-16. https://doi.org/10.1080/03323315.2024.2411250.

Cotton, D.R.E., Cotton, P.A. and Shipway, J.R., 2023. “Chatting and Cheating: Ensuring Academic
Integrity in the Era of ChatGPT”, Innovations in Education and Teaching International, 61(2),
pp. 228-239. https://doi.org/10.1080/14703297.2023.2190148.

Cox, C., 2017. Global Citizenship Concepts in Curriculum Guidelines of 10 Countries: Comparative
Analysis. UNESCO.

Department of Education, 2022. Digital Strategy for Schools to 2027, Dublin: Department of
Education. https://www.gov.ie/en/publication/69fb88-digital-strategy-for-schools/.

Department of Education, 2024. Guidelines to Support Leaving Certificate Climate Action and
Sustainable Development Action Project. https://www.curriculumonline.ie/getmedia/73252104-
823e-4a8f-9650-af1144adf110/AAC_Guidelines LC-CASD_Final.pdf.

Department of Enterprise, Trade and Employment, 2021. National Al strategy.
https://www.gov.ie/en/publication/89f89-ai-here-for-good-national-artificial-intelligence-
strategy-for-ireland/.

Ducar, C. and Schocket, D.H., 2018. “Machine Translation and the L2 Classroom: Pedagogical
Solutions for Making Peace with Google Translate”, Foreign Language Annals, 51,
pp- 779-795. https://doi.org/10.1111/flan.12366.

Education Estonia, 2024. “Al in Education: Establishing Foundations for Personalised Learning”,
Education Estonia. Retrieved November 26, 2024, from https://www.educationestonia.org/ai-
in-education-establishing-foundations-for-personalised-learning/.

e-estonia, 2025. Estonia Announces a Groundbreaking National Initiative Al Leap Programme to
Bring Al Tools to all Schools. https://e-estonia.com/estonia-announces-a-groundbreaking-
national-initiative-ai-leap-programme-to-bring-ai-tools-to-all-schools/.

Elstad, E. and Eriksen, H., 2024. ““High School Teachers’ Adoption of Generative Al: Antecedents
of Instructional Al Utility in the Early Stages of School-Specific Chatbot Implementation”,
Nordic Journal of Comparative and International Education (NJCIE), 8(1): p. 2.

European Commission, 2020. Digital Education Action Plan 2021-2027 Resetting Education and
Training for the Digital Age.

European Commission, European Education and Culture Executive Agency, 2023. Al Report: by the
European Digital Education Hub's Squad on Artificial Intelligence in Education, Publications
Office of the European Union, https://data.europa.eu/doi/10.2797/828281.

Farooqi, M.T.K., Amanat, I. and Awan, S.M., 2024. “Ethical Considerations and Challenges in the
Integration of Artificial Intelligence in Education: A Systematic Review”, Journal of Excellence
in Management Sciences, 3(4), 35-50. https://doi.org/10.69565/jems.v3i4.314.

Girdham, J., n.d.. “A Super-charged Technology Threatens to Destroy the Integrity of the Leaving
Cert”, The Irish Times.

Hays, L., Jurkowski, O. and Sims, S.K., 2024. “ChatGPT in K-12 Education”, TechTrends, 68(2),
pp- 281-294.

Holmes, W., Bialik, M. and Fadal, C., 2019. Artificial Intelligence in Education Promises and
Implications for Teaching and Learning. Center for Curriculum Redesign.

Kasneci, E., Sessler, K., Kiichemann, S., Bannert, M., Dementieva, D., Fischer, F., Gasser, U., Groh,
G., Glinnemann, S., Hilllermeier, E., Krusche, S., Kutyniok, G., Michaeli, T., Nerdel, C., Pfeffer,
J., Poquet, O., Sailer, M., Schmidt, A., Seidel, T., ... Kasneci, G., 2023. “ChatGPT for Good?
On Opportunities and Challenges of Large Language Models for Education”, Learning and
Individual Differences, 103, 102274. https://doi.org/10.1016/j.1indif.2023.102274.

Luckin, R.H.W., 2016. Intelligence Unleashed: An Argument for Al in Education. UCL Knowledge
Lab: London, UK.



Future Proofing Schools: Bringing School Policies into the Al Era 381

Mahon, J., Mac Namee, B. and Becker, B.A., 2023. “No More Pencils No More Books: Capabilities
of Generative Al on Irish and UK Computer Science School Leaving Examinations”, The United
Kingdom and Ireland Computing Education Research (UKICER) Conference, pp. 1-7.
https://doi.org/10.1145/3610969.3610982.

Marcus-Quinn, A., 2024. Outdated Policies, Modern Challenges: A Study on Acceptable Use Policies
and Digital Behaviour in Irish Secondary Schools. https://doi.org/10.35542/osf.i0/j2n7t.

Murphy, C., Marcus-Quinn, A. and Hourigan, T., 2021. “Exploring the Ripple Effect of ‘Always On’
Digital Work Culture in Secondary Education Settings”, in: Marcus-Quinn, A., Hourigan, T.
(eds) Handbook for Online Learning Contexts: Digital, Mobile and Open. Springer, Cham.
https://doi.org/10.1007/978-3-030-67349-9 23.

Ni Chinseallaigh, E., Shipsey, M., Minihan, E., Gavin, B. and McNicholas, F., 2025. “Burnout Persists
in Teachers in Ireland Post-COVID-19: A Qualitative Follow Up Comparative
Study”, International Journal of Environmental Research and Public Health, 22(4), p. 641.

Open Al, 2024. Educator FAQ. Https://Help.Openai.Com/En/Collections/5929286-Educator-Fagq.

Pham, A.T., Nguyen, Y.N.N., Tran, L.T., Huynh, K.D., Le, N.T.K. and Huynh, P.T., 2022. “University
Students’ Perceptions on the Use of Google Translate: Problems and Solutions”, Inter-
national Journal of Emerging Technologies in Learning (IJET), 17, pp. 79-94.
https://doi.org/10.3991/ijet.v17104.28179.

Reuters, 2024, September 13. Italy Tests Al-assisted Teaching in Schools to Boost IT Skills. Reuters.
Retrieved November 26, 2024, from https://www.reuters.com/technology/italy-tests-ai-assisted-
teaching-schools-boost-it-skills-2024-09-13/?utm_source=chatgpt.com.

Rudolph, J., Tan, S. and Tan, S., 2023. ChatGPT: Bullshit Spewer or the End of Traditional
Assessments in Higher Education? 1, 6. https://doi.org/10.37074/jalt.2023.6.1.9.

Sanusi, I.T., Agbo, F.J., Dada, O.A., Yunusa, A.A., Aruleba, K.D., Obaido, G., ... and Oyelere, S.S.,
2024. “Stakeholders’ Insights on Artificial Intelligence Education: Perspectives of
Teachers, Students, and Policymakers”, Computers and Education Open, 7, 100212.
https://doi.org/10.1016/j.cac0.2024.100212.

Schiff, D., 2022. “Education for Al, not Al for Education: The Role of Education and Ethics in
National Al Policy Strategies”, International Journal of Artificial Intelligence in Education,
32(3), 527-563. https://doi.org/10.1007/s40593-021-00270-2.

Selwyn, N., 2019. Should Robots Replace Teachers? Al and the Future of Education. Oxford, Policy
Press.

Selwyn, N., 2023. “The Critique of Digital Education”, in Rethinking Sociological Critique in
Contemporary Education. pp. 48-62. Routledge. https://doi.org/10.4324/9781003279457-5.

Shiel, T., 2022. ““It’s a Godsend’: Arrival of Ukrainian Pupils Secures Mayo School’s Future”, The
Irish Times. https://www.irishtimes.com/news/ireland/irish-news/it-s-a-godsend-arrival-of-
ukrainian-pupils-secures-mayo-school-s-future-1.4880017.

Studyclix, 2025. Studyclix Student Opinion Survey 2025: Al, Social Media, Misinformation & LC
Holidays. https://www.studyclix.ie/blog/studyclix-student-opinion-survey-2025-ai-social-media-
misinformation-Ic-holidays.

Urlaub, P. and Dessein, E., 2022. “From Disrupted Classrooms to Human-Machine Collaboration?
The Pocket Calculator, Google Translate, and the Future of Language Education”, L2 Journal,
14. https://doi.org/10.5070/1214151790.

Watkins, M., 2024, July. Recapping OpenAl's Education Forum. Substack.

Webwise, 2022. AUP booklet 2022. Department of Education. Retrieved November 26, 2024, from
https://aup.webwise.ie/wp-content/uploads/2022/08/AUP-2022-BOOKLET 130422-1.pdf.

Weckler, A., 2025. “‘It’s about Competitiveness’ — Government ‘Considering’ ChatGPT Rollout
to Schools”. https://www.independent.ie/irish-news/its-about-competitiveness-government-
considering-chatgpt-rollout-to-schools/a1548139771 .html.



382 The Economic and Social Review

Zhao, Y., Yin, D., Wang, L. and Yu, Y., 2024. “The Rise of Artificial Intelligence, The Fall of
Human Wellbeing?”, International Journal of Social Welfare, 33(1), 75-105.
https://doi.org/10.1111/ijsw.12586.



